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Abstract: Performance-based assessment is the thrust of Higher Education Institutions in the Philippines. Rural
schools are faced with variety of pressures that are competing for attention within the community. This research
assessed students’ attitudes towards performance-based assessment. It also aimed that instructional material will
be developed. It utilized descriptive-quantitative research design and used weighted mean, t-test for two
independent groups and Pearson r. Respondents of the study were 29 teachers and 238 students. The assessment
ratings of students towards their attitude on the four types of assessment is significantly different from the
assessment ratings of the teachers. The assessment ratings of students towards their attitude on performance-based
assessment is not significantly different from the assessment ratings of the teachers. The students’ attitude on the
four types of assessment as assessed by the students have significant relationship with the students’ attitude on
performance-based assessment. The students’ attitude on the four types of assessment as assessed by the teachers
have no significant relationship with the students’ attitude on performance-based assessment. The school officials
should encourage teachers to always exhibit positive teaching behavior to further learning of students. An
instructional material can be developed emphasizing the usage of performance-based assessment tools.

Keywords: Higher education institution, assessment, performance-based assessment, students’ attitude and
instructional material.

I. INTRODUCTION

Performance-based assessment, such as portfolios, presentations, and participation is now the thrust of Higher Education
Institutions (HEIs) all over the country. Northern Quezon College Incorporated (NQCI) and Southern Luzon State
University (SLSU) as rural schools located in Infanta District, Infanta, Quezon are faced with variety of pressures that are
competing for attention within the community. The pressures come from a variety of sources and for variety of reasons.
They occur when long examination scores become the indicators of success. Pressures may come from the school officials
looking for a remarkable performance indicators wherever they can be found.

One of these pressures may be the performance in the Licensure Examinations for Teachers (LET) or it may come from
peers or parents/relatives/teachers. It may even come in the form of professional inputs and Commission on Higher
Education (CHED) directives. These are contributory to the teaching-learning process and this is related to the process by
which students learn the lesson. Licensure Examination for Teachers — Elementary covers Professional Education (60%)
and General Education (40%), while LET-Secondary covers Professional Education (40%), Major Field (40%) and
General Education (20%). Either for these two, learning is imperative. Hence, this must be given emphasis by the
management of NQCI and SLSU.

One of the initiatives was converting course syllabi from the old format to an Outcomes-Based Education (OBE) format
that will suit the 21st Century teaching and learning for the attainment of the 21st learning skills. Both schools are
committed in developing a competency-based learning standards that comply with existing CHED directives when
applicable to achieve quality and perform well in the Licensure Examination for Teachers. One feature of an OBEdized
syllabus is the performance-based assessment approach. While these schools adopt a performance-based approach to
assessment as reflected in the syllabi, specific inputs like hiring of qualified teachers, acquisition of relevant school
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facilities and processes remain important, as they create the environment and shape the learning experience that is made
available to students.

In general, a performance-based assessment approach measures students' ability to apply the skills and knowledge learned
from a unit or units of study. Typically, the task challenges students to use their higher-order thinking skills to create a
product or complete a process (Chun, 2010). On-going assessment of student learning is an essential aspect of effective
teaching. Teachers can use a variety of assessment methods to diagnose student’s strengths and needs, plan and adjust
instruction, and provide feedback to students and parents regarding progress and achievement. A wide variety of methods
is available to teachers for assessing student learning (Airasian, 1991; Cross & Angelo, 1988; Ferrara & McTighe, 1992).
Regardless of the particular methods employed, effective classroom assessment is guided by three fundamental principles.
Classroom assessment should (1) promote learning, (2) use multiple sources of information, and (3) provide, fair, valid
and reliable information.

Despite of this initiative, no study has been conducted in Infanta District to determine its effectivity. It was also observed
by the researcher during classroom observations in his capacity as department head that there are still some teachers never
employ performance-based assessment. Still, some teachers usually employ traditional approach in assessing students'
performance. Further, even the syllabi are already OBEdized, still no locally-made instructional materials are made
available to teachers in conformity with the OBEdized syllabi. Assessment policies and practices of NQCI & SLSU are in
transition period. Call for performance-based assessment seems new to many, it has been a standard advice from the
Commission on Higher Education for a long time (CHED Handbook on Typology, OBE, and ISA, 2014).

Darling-Hammond (1994) argues instead for policies that ensure “top-down support for bottom-up reform”, where
assessment is used to give teachers practical information on student learning and provide opportunities for school
communities to engage in “a recursive process of self-reflection, self-critique, self-correction, and self-renewal”. He
further explains that the equitable use of performance assessments depends not only on the design of the assessments
themselves, but also on how well the assessment practices are interwoven with the goals of authentic school reform and
effective teaching.

It is for this reason that the researcher is motivated to conduct this study to assess students’ attitudes towards
performance-based assessment among Bachelor of Secondary Education (BSEd) and Bachelor of Elementary Education
(BEED) students in Infanta District, Infanta, Quezon as assessed by the teachers and students themselves.

It is also aimed that instructional interventions suited to the learning needs of the respondents will be developed.
Moreover, this paper aimed to provide a snapshot of effective ways in the teaching-learning process in higher education
and develop an instructional material appropriate for elementary and secondary education students that can be utilized by
teachers at Northern Quezon College Incorporated and Southern Luzon State University, or to any other Higher Education
Institutions across the country.

Il. MATERIALS AND METHODS

This study made use of descriptive — quantitative research. This method attempted to assess students’ attitudes on
performance-based assessment to education students in Infanta District, Infanta, Quezon. Specifically, at Northern
Quezon College Incorporated (NQCI) and Southern Luzon State University (SLSU) as the only Higher Education
Institutions in the district offering education program. Distribution of the validated survey questionnaire was conducted
to assess the attitude of students on performance-based assessment. Interviews and FGDs were undertaken with the
selected teachers and students who have direct bearing to the study using the interview schedule. Data were treated using
weighted mean, mean, t-test for two independent groups, p-value and Pearson r. Statistical Software (SPSS) Version 16
was used for data computation and further confirmed by the MINITAB V.14, a statistical software intended to analyze
numerical data.

I1l. RESULTS AND DISCUSSION
The following specific problems were asked in the study with their corresponding findings.

First: To what extent is the attitude of students towards the four types of assessment and performance-based assessment
practices as assessed by teachers and the students themselves?
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Extent on Students’ Attitude on the Four Types of Assessment as Assessed by the Teachers and the Students
Themselves Relative to Tests

For students, the top three highest ranked items were: “I would prefer to be marked on tests”, ““Getting marked on test
helps me learn”, Getting marked on test is good because I have opportunity to show my ability” and “I know what I must
do to get a good mark on test” with weighted means of 4.32, 4.28 and 4.28, respectively, all were rated as “Strongly
Agree”. The lowest item was “Test takes too much time” which was rated as “Agree”. The over-all mean was 4.08 which
means “Agree”.

For teachers, the top three highest ranked items were: “I know what I must do to get a good mark on test”, “I would prefer
to be marked on tests” and “Getting marked on test helps me learn” with weighted means of 4.68, 4.58 and 4.38,
respectively. The lowest items were “Test takes too much time” and “Test(s) is (are) good for showing my ability in
English” with the same weighted mean of 3.69 which was rated as “Agree”. The over-all mean was 4.16 which means
“Agree”.

Extent on Students’ Attitude on the Four Types of Assessment as Assessed by the Teachers and the Students
Themselves Relative to Presentations

For students, the top three highest ranked items were “Getting marked on presentation helps me learn”, “Getting marked
on presentation makes me to put in more effort in class” and “Getting marked on presentation is good because I have
opportunity to show my ability” with weighted means of 4.44, 4.39 and 4.38, respectively, which were rated as “Strongly
Agree”. The over-all mean was 4.22 which means “Strongly Agree”.

For teachers, the top three highest ranked items were “I know what I must do to get a good mark on presentations”,
“Getting marked on presentation makes me to put in more effort in class” and “Getting marked on presentation is good
because | have opportunity to show my ability” with weighted means of 4.62, 4.51 and 4.48 which were rated as
“Strongly Agree. The over-all mean was 4.36 which means “Strongly Agree”.

Extent on Students’ Attitude on the Four Types of Assessment as Assessed by the Students and the Teachers
Themselves Relative to Participation

For students, the top three highest ranked items were “I would prefer to be marked on participation”, “Getting marked on
participation is good because I have opportunity to show my ability” and “Getting marked on participation helps me
learn” with uniform weighted means of 4.36 which can be rated as “Strongly Agree”. The lowest ranked item was
“Participation takes too much time” with weighted mean of 3.65 which can be rated as “Agree”. The over-all mean is 4.15
which was rated as “Agree”.

For teachers, the top three ranked items were “Getting marked on participation is good because I have opportunity to
show my ability”, “Getting marked on participation helps me learn” and “I know what I must do to get a good mark on
participation” with weighted means of 4.51, 4.48 and 4.44 which were rated as “Strongly Agree”. The over-all mean was

4.31 which was rated as “Strongly Agree”.

Extent on Students’ Attitude on the Four Types of Assessment as Assessed by the Teachers and the Students
Themselves Relative to Portfolio

For students, the top three ranked items were “Getting marked on portfolio helps me learn”, “I would prefer to be
marked on portfolio” and “Getting marked on portfolio is good because I have opportunity to show my ability” with
weighted means of 4.22, 419 and 4.17, respectively which were rated as “Strongly Agree” and the other two are
rated as “Agree”, respectively. The lowest ranked item was “Portfolio (s) is (are) good for showing my ability in
English” with weighted mean of 3.82 which can be rated “Agree”. The over-all mean is 4.02 which can be rated as
“Agree”.

For teachers, the top three ranked items were “Getting marked on portfolio is good because I have opportunity to show
my ability”, “Getting marked on portfolio makes me to put in more effort in class” and “I would prefer to be marked on
portfolio”, I think getting marked on portfolio is fair to me” and I know what I must do to get a good mark on portfolio”
with weighted means of 4.48, 4.44 and 4.34 which can be all rated as “Strongly Agree”. The over-all mean is 4.23 which
can be rated as Strongly Agree”.
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Extent on Students’ Attitude on Performance-Based Assessment Practices as Assessed by the Teachers and the
Students Themselves

For students, the top three ranked items were “Students are asked to apply their learning to real life situations”, “The
department assessment tasks are useful for everyday life” and “Students can show others that their learning has helped
them do things” with weighted means of 4.52, 4.25, 4.25, respectively, which can be all rated as “Strongly Agree”. The
lowest ranked item was “The assessment in the department tests what students’ memorize” with weighted mean of 3.65
which can be rated as “Agree”. The lowest ranked item was “The assessment in the department tests what students’
memorize” with weighted mean of 3.01 which can be rated as “Agree”. The over-all mean is 4.12 which can be rated as
“Agree”.

For teachers, the top three ranked item were “Students are asked to apply their learning to real life situations”, (4.62)
“Students are aware how their assessment will be marked” and “Students can show others that their learning has helped
them do things” with weighted means of 4.62, 4.62 and 4.58 respectively, which can be all rated as “Strongly Agree”. The
over-all mean was 4.21 which can be rated as “Strongly Agree”.

Second: Significant Difference on the Assessment Ratings between the Teachers and the Students on Students’
Attitude on the Four Types of Assessment

The data reveal that the test statistics value is —3.10 at an o of 5%, the null hypothesis which states that there is no
significant difference between the assessment ratings of students and teachers is hereby rejected. This clearly shows that
there is significant difference between the assessment ratings of students and teachers. They do not have similar views on
their assessment ratings.

Significant Difference on the Assessment Ratings between the Teachers and the Students on Students’ Attitude on
the Performance-Based Assessment

The data reveal that the test statistics value is -1.03 at an o of 5%, the null hypothesis which states that there is no
significant difference between the assessment ratings of students and teachers is hereby accepted. This clearly shows that
there is no significant difference between the assessment ratings of students and teachers. They have similar views on
their assessment ratings.

Third: Is there a significant relationship between the four types of assessment and performance-based assessment
practices as assessed by teachers and students?

Coefficient of Correlation (r) Between the Four Types of Assessment and Performance-Based Assessment Practices
as Assessed by the Students

The computed coefficient of correlation or r-value was 0.63 which denoted a marked substantial relationship. Therefore,
their attitudes on the four types of assessment had direct influence in their attitude on performance-based assessment.
With the p-value of 0.00 at 1% level of significance, the findings rejected the null hypothesis. This only means that there
is significant relationship between the students’ attitude on the four types of assessment and their attitude on the
performance-based assessment as assessed by the students themselves.

Coefficient of Correlation (r) Between the Four Types of Assessment and Performance-Based Assessment Practices
as Assessed by the Teachers

The computed coefficient of correlation or r-value was 0.65 which denoted a marked substantial relationship. Therefore,
the students’ attitude on the four types of assessment had no direct influence in the students’ attitude on the performance-
based assessment as assessed by the teachers. With the p-value of 0.05 at 1% level of significance, the findings accepted
the null hypothesis.

Fourth: What are the advantages and disadvantages of using different kinds of assessment such as tests, portfolios,
presentations and participations as assessed by the groups of respondents?

Frequency and Rank of the Advantages in Using the Different Types of Assessment as Assessed by the Teachers
and Students
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For students, the top three (3) highest ranked advantages are: Rank 1 pertains to tests show students’ real ability, Rank 2
refers to portfolios exercise students’ creativity and facilities of the school and Rank 3 pertains to tests challenge students
to study hard.

For teachers, the top three are: “Tests show students real ability, “Bright students will really excel in tests’’ and
“’Individual assessment for tests which will really determine the best in class’’.

Frequency and Rank of the Disadvantages in Using the Different Types of Assessment as Assessed by the Teachers
and Students

The top three (3) highest ranked disadvantages as assessed by the students are: Rank 1 pertains to “Prone to subjective
ratings/scoring in the participation”, Rank 2 refers “Feeling that students will fail in the tests” and Rank 3 was
“Corrections done in portfolios can be seen by other classmates”.

For the teachers, the top three are: “Students have tendency to cheat in tests”, “Tests are very hard especially in
mathematics’’ and ‘’Materials needed are costly in preparing for the portfolios’’.

Fifth: What are the experiences of both respondents on performance-based assessment?
Frequency and Rank of the Experiences on Performance-Based Assessment

The top 3 highest ranked experiences for the students are: Students poor in the English language does not participate in
class discussion, Enjoyed working with my classmates and only bright students prepare the presentation.

While for the teachers, the top 3 highest ranked experiences are: enjoy completing/checking portfolios, needs more time
in checking student outputs and some presentations are boring.

IV. CONCLUSION
Based on the findings, the following conclusions were drawn:

The over-all assessments of students’ attitude on the four types of assessment and performance-based assessment as
assessed by the students are “Agree” which means that students manifest positive attitude. While for the teachers, the
over-all assessments are “Strongly Agree” which means that teachers are confident the students have positive attitude
towards the four types of assessment and performance-based assessment. However, their assessment ratings have no
significant difference.

The assessment ratings of students towards students’ attitude on the four types of assessment is significantly different
from the assessment ratings of the teachers. They do not have similar views on their assessment ratings. The assessment
ratings of students towards students’ attitude on performance-based assessment is not significantly different from the
assessment ratings of the teachers. They have similar views on their assessment ratings.

The students’ attitude on the four types of assessment as assessed by the students have significant relationship with the
students’ attitude on performance-based assessment. The students’ attitude on the four types of assessment as assessed by
the teachers have no significant relationship with the students’ attitude on performance-based assessment.

The first three highest ranked advantages as determined by the students are: tests show students’ real ability, portfolios
exercise students’ creativity and tests challenge students to study hard. As determined by the teachers, the top three are:
“Tests show students real ability, “Bright students will really excel in tests’” and “’Individual assessment for tests which
will really determine the best in class’’.

The first three highest ranked disadvantages as determined by the students are: “Prone to subjective ratings/scoring in the
participation”, “Feeling that students will fail in the tests” and “Corrections done in portfolios can be seen by other
classmates™.

For teachers, the top three are “Students have tendency to cheat in tests”, “Tests are very hard especially in mathematics’’
and “’Materials needed are costly in preparing for the portfolios’’. The top three highest ranked experiences as determined
by the students are: Students poor in the English language does not participate in class discussion, enjoyed working with
my classmates and only bright students prepare the presentation. For the teachers, the top three are: enjoy
completing/checking portfolios, needs more time in checking student outputs and some presentations are boring.
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